


What does SLD mean?
IDEA 2004 expanded the SLD determination criteria:

 Must not require the use of a severe discrepancy 
between intellectual ability and achievement for 
determining SLD

 Must permit the use of an educational process 
based on the child’s response to scientific, 
research-based interventions; and

 May permit the use of other alternative research-
based procedures for determining SLD.

(34 CFR 300.307)

Presenter
Presentation Notes
In past years criteria for SLD looked at the severe discrepancy model with an option to consider academic achievement of a student being at a slower rate despite intervention or sustained resistance to intervention.



By the 2010-2011 school year, districts must use a 
scientific, research-based RtI process for identifying 
children with SLD.

Presenter
Presentation Notes
District’s may also, but are not required to use a severe discrepancy between intellectual ability and achievement as part of current evaluations.  However they will not be able to use severe discrepancy alone to determine eligibility.

http://images.google.com/imgres?imgurl=http://www.naset.org/uploads/pics/RTI_Blackboard_CC.gif&imgrefurl=http://www.naset.org/%3Fid%3D2519&usg=__2S8hBkeQlDU9pRoVz9r7zMNwlwc=&h=339&w=225&sz=33&hl=en&start=263&itbs=1&tbnid=yWewXfQyR47LhM:&tbnh=119&tbnw=79&prev=/images%3Fq%3Drti%2Bprocess%26start%3D260%26hl%3Den%26sa%3DN%26gbv%3D2%26ndsp%3D20%26tbs%3Disch:1�


Evidence of Instruction
 Identify through evidence (instructional methods 

given with integrity) whether a student received 
appropriate instruction in identified skill areas 
of Reading, Math, and Limited English 
Proficiency.

 If evidence shows a lack of appropriate 
instruction in any one of these areas the student 
is not eligible for services under IDEA.

 Appropriate instruction evidence is 
determined by the use of checklists.

Presenter
Presentation Notes
These determinant factors also need to be addressed for any of the 14 disability areas not just when considering SLD for possible eligibility of a student.



Appropriate Instruction Checklist 
for Reading

Presenter
Presentation Notes
This checklist for Reading guides the IEP team on the information required to determine if appropriate instruction was in place.



Presenter
Presentation Notes
This checklist for Math guides the IEP team in determining if instruction was appropriate for the development of further math skills by the student.



The No Child Left Behind Act defines 
Scientifically Based Research referenced in the 
appropriate Instruction Checklist:

 Research that involves the application of 
rigorous systematic and objective procedures
to obtain reliable and valid knowledge relevant 
to education activities and progress.

Presenter
Presentation Notes
This definition also coincides with IDEA 2004 expectations.



 Includes systematic and empirical methods that 
draw on observation or experiment

 Includes rigorous data analysis that are 
adequate to test the stated hypotheses and 
justify the general conclusions drawn

 Relies on measurements or observational 
methods that provide reliable and valid data 
across evaluators, observers, measurements, 
and observations

 Is accepted by a peer review journal or panel of 
experts through rigorous, objective, and 
scientific review

Presenter
Presentation Notes
Materials and methods utilized to support students instruction should meet these expectations.



Lack of appropriate instruction in reading, including the essential 
components of reading instruction (evidence provided)

Michael currently receives 90 minutes of reading instruction 
using Reading Street, a documented Scientifically Research 
Based basal reading series that is aligned to Illinois Learning 
Standards ,includes each of the five essential components of 
reading instruction, and has been implemented with fidelity as 
evidenced through principal walk throughs.  Michael has 
received core reading instruction using these materials for the 
past three years.  Teachers in the district receive weekly 
literacy coaching and yearly professional development on best 
practices in reading.  District wide data shows that  85% of 
Michael’s peers are meeting benchmark criteria in reading.

Presenter
Presentation Notes
 Each component from the previous reading checklist is included in this narrative.  This should be updated at least annually.  Keep a folder with evidence/documentation to support the statements made in this section.  This should be completed for every studentUse the reading checklist on the previous slide to assist you with determining if all of the components are in your narrative



Data Core Materials and
Instruction

Integrity

Based on 2009 District
Report Card:
80% of 12th grade students 
met or exceeded reading 
criteria on the PSAE

* includes all subgroups
PLAN test information:
11th grade
1-12=   6%              20-23=  30%
13-15=  27%           24-27=  9%
16-19=  25%         28-32=   2%

EXPLORE test information:
10th grade 
1-12=     16%               16-19=34%
13-15=   34%               20-23=  
12%

24-25=  
4%
9th grade

Rdg
1-12 =      2%        15-16=   80%
13-14 =  10%         17-25 =  8%

Eng. I &II  = Prentice Hall
Eng. III = Penguin 
Eng. IV = Novel Based
Instruction is 45 min. per day.

Curriculum follows standard scope 
and sequence based on district 
curriculum map (2006)

Instruction incorporates IL Learning 
Standards (2006) and will be 
aligned with College Readiness 
standards (2009)

Strategic Instruction Model (2009)

Rigor, Relevance and Relationships 
(2006)

High Schools That Work (2006)

Staff Mentoring Program

Principal Walk Through

Literacy Team 
- SIM training updates annually

- strategies, anticipation guides, 
and reading across curriculum

Common Assessments (2010-
2011)
Vocabulary instruction training (Fall 
2009)

Staff Development:
- Differentiated Instruction (Fall 

2009 and Spring 2010)
- In classroom coaching for 

differentiated instruction 

Presenter
Presentation Notes
Supplemental programs include REWARDS and  Language!Novel based classes – need to use SIM or CRISS – researched based strategies.School data will need to be updated every year.  If data does not show curriculum works for sub-groups/majority of students, then include a statement about your plan for correction.Make sure all integrity pieces are on file in the district.The EXPLORE® program is designed to help 8th and 9th graders explore a broad range of options for their future. EXPLORE prepares students not only for their high school coursework, but for their post–high school choices as well. It marks an important beginning for a student's future academic and career success. ACT's College Readiness Test for 8th and 9th GradersAs a "pre-ACT" test, PLAN is a powerful predictor of success on the ACT. At the same time, many schools recognize the importance of PLAN testing for all students, as it focuses attention on both career preparation and improving academic achievement. ACT's College Readiness Test for 10th Graders



Data Core Materials and 
Instruction

Integrity

CBM:  Fall Benchmark:  
75% meet benchmark

60 minutes daily of 
Saxon and Number 
Worlds

FCRR (Florida Center 
for Reading Research) 
research on Number 
Worlds shows positive 
results

All district teachers 
trained by LEASE in 
differentiated
instruction (2009)

Ongoing coaching 
from ASPIRE

Instructional Planning 
Forms

Principal Walk 
Throughs Monthly

Presenter
Presentation Notes
Additional way to show documentation…Take a few minutes to look at this chart.  Are all the necessary components of the math checklist included?  If not, what’s missing.  (Chart does mention alignment to state standards, missing statement regarding how long the curriculum has been in place, no statement about effective instruction and methodologies)This can become a compliance issue if this information has not been completed.



Lack of appropriate instruction in math, including the essential 
components of math instruction (evidence provided)
Sarah currently receives 90 minutes per day of math instruction 
with a double blocked Pre-Algebra course. SRA Essentials of 
Algebra is the text used.  Instruction is aligned with state 
standards, addresses each of the five areas of math, and is 
implemented with fidelity as evidenced by the district curriculum 
map and principal walk throughs.  KeyTrain by WorkKeys is also 
used to supplement core instruction.  Differentiated, small group 
instruction and scaffolding is implemented daily and teachers 
receive regular coaching on delivering high quality instruction. 
Strategic Instruction Model, SIM, content enhancement routines and 
learning strategies are used throughout the school. AAIMS CBM data 
shows that 80% of  Sarah’s peers are scoring in the proficient range.

Presenter
Presentation Notes
Anything missing?  Refer to math checklist for assistance.  What do you do if your core is not scientifically based???  YOU NEED TO SUPPLEMENT IT



Need to rule out limited english proficiency 
as being the primary basis for a student’s 
disability.

Home language survey or assessment data 
(i.e. ACCESS) aides in determining English 
Language proficiency.



Student’s primary language is English as 
identified from the Parent Interview.

Student was administered the ACCESS 
based on the results of his Home 
Language Survey.  Score on the ACCESS 
indicates proficient in English.

Presenter
Presentation Notes
  



 Student provided ELL supports, has made 
progress but continues to demonstrate a 
severe educational need.  When comparing 
the student’s progress to the progress of his 
peers who also received ELL services, other 
students benefited much more from the 
additional interventions and they have met 
their goals and reduced the performance gap.  
The team has determined that IEP is not the 
primary cause for the student’s academic 
difficulties.



As part of this evaluation process, relevant 
behavior noted during observation in the child’s 
learning environment, including the general 
education classroom and the relationship of that 
behavior to the child’s academic functioning, and 
educationally relevant medical findings should be 
documented.

Presenter
Presentation Notes
This SLD guidance comes from ISBE.



 Problem Identification/Statement of Problem
 Problem Analysis/Strengths and Weaknesses
 Plan Development/Intervention(s)
 Plan Evaluation/Educational Progress
 Plan Evaluation/Discrepancy
 Plan Evaluation/Instructional Needs
 Additional Information Necessary for 

Decision-Making

Presenter
Presentation Notes
The slides that follow will define each of these component areas and clarify the necessary documented evidence.



Problem components are:

Problem-Identification/Statement of Problem 
This is the difference between what is 
expected and what is occurring.  
Statements of the problem should be 
specific, observable, measurable and must 
include information about the student’s 
performance discrepancy prior to 
intervention baseline screening data.

Presenter
Presentation Notes
In completing the Problem Identification you have to identify a discrepancy.A statement of discrepancy is the difference between the student’s current level of performance (baseline data), and the expected level of performance (current performance).  Note date discrepancy identified.The student’s problem is identified by data that shows a skill deficit(s).Possible sample items or tools could include:  CBM, MAP, ISAT, non-modified classroom assessments, STAR, EXPLORE, PLAN, PSAE, standardized rubric.



PROBLEM IDENTIFICATION / STATEMENT OF PROBLEM:
Using baseline data, please provide an initial performance discrepancy statement 
for all identified areas of concern in the relevant domains (academic performance; 
functional performance; cognitive functioning, communicative status (for ELL 
students includes an explanation of ELL status and any change in linguistic status); 
social/emotional status/functioning, motor abilities, health, hearing and vision) 
including information about the student’s performance discrepancy prior to 
intervention.  Attach evidence.

An individual intervention plan was developed for Michael because his 
reading skills were significantly discrepant from peers when administered 
CBM benchmark probes.  As shown in Figures 1 and 2, which are attached, 
Michael’s oral reading 
fluency scores were all
at or below the 10th

percentile in Fall of 
1st grade, Winter of 1st

grade, Spring of 1st

grade, and again in Fall 
of 2nd grade.  

Elementary Example-Reading

Presenter
Presentation Notes
Reading sample for Michael, second grade student.  The next three (3) slides will give you examples in reading, math, and writing of how to fill out the Problem Identification/Statement of Problem section on page 5 which is for Specific Learning Disability only.Reminder, you can add charts and graphs as attachments in netIEP.   Unable to cut and paste graphs directly into the pages of the program, but can attach just as you do with indicator 13 and other additional forms.



Michael’s 2nd grade fall M-CBM benchmark score was 4 correct digits (below 
10th %tile) which was well below average range when compared to 2nd grade 
peers.  He did not meet the district benchmark target of 7 correct digits.  
Michal’s scores in first grade: Fall 0 CD, Winter 2 CD, and Spring 4 CD were 
also well below the average range when compared to 1st grade peers.

Michael’s 2nd grade fall M-CAP 
score was less than 2 pts which
was well below average 
when compared to second 
grade peers.

1st grade
2nd grade

Elementary Example--Math

Presenter
Presentation Notes
  CD=Correct Digits  M-CAP= Math Concepts and Applications Any special ed. student with SLD will need to be screen three times a year to monitor progress and compare normative data.  Need some type of data that compares the student to their typical peers and/or norm and show discrepancy.



 An Individual intervention plan was developed for Michael  because his 
scores on Total Words Written (TWW) and Correct Word Sequences (CWS) 
for written expression were in the bottom 10th percentile or significantly 
below average compared to his 2nd grade peers in the Fall. Michael also 
scored in the bottom 10th percentile on Winter and Spring benchmarks as 
shown below.

PROBLEM IDENTIFICATION / STATEMENT OF PROBLEM:
Using baseline data, please provide an initial performance discrepancy statement for 
all identified areas of concern in the relevant domains (academic performance; 
functional performance; cognitive functioning, communicative status (for ELL 
students includes an explanation of ELL status and any change in linguistic status); 
social/emotional status/functioning, motor abilities, health, hearing and vision) 
including information about the student’s performance discrepancy prior to 
intervention.  Attach evidence.

Elementary Example-Writing

Presenter
Presentation Notes
Move ins:  if a student moves in with no data, CBM is a quick and easy way to screen for basic skill deficits.For writing you will need a very strict and detailed rubric.Build your system backwards-think progress monitoring then screening.



PROBLEM IDENTIFICATION / STATEMENT OF PROBLEM:
Using baseline data, please provide an initial performance discrepancy statement 
for all identified areas of concern in the relevant domains (academic performance; 
functional performance; cognitive functioning, communicative status (for ELL 
students includes an explanation of ELL status and any change in linguistic 
status); social/emotional status/functioning, motor abilities, health, hearing and 
vision) including information about the student’s performance discrepancy prior 
to intervention.  Attach evidence.

An individual intervention plan was developed for Sarah because her reading 
skills were significantly discrepant from peers on the Explore Test.  She 
scored a 6 on the Reading
Section.  When administered 
8th grade Benchmark 
Probes, she scored below
the 10th percentile.  

High School Example-Reading

Presenter
Presentation Notes
Reading sample Sarah, 9th grade student.  The next three (3) slides will give you examples in reading, math, and writing of how to fill out the Problem Identification/Statement of Problem section on page 5 which is for Specific Learning Disability only.For 9th grade this year a score of 16 meets requirements.  So, 80% are meeting.Screening options:  1) Explore test in 8th (primary screener).  Any freshman below 12 is screened again with a CBM.  Once identified as a freshman, student is progress monitored and screened until they are no longer below 10th percentile.   OR  2) Use 8th grade spring screening data.  Students below 10th percentile are screened and progress monitored using CBM.  Once identified as freshman, student is progress monitored and screened until they are no longer below 10th percentile.  



Sarah’s  spring 8th grade Explore score was an 8 in math.  This was well below 
average when compared to 8th grade peers.  She did not meet the district 
benchmark score of 12.  Sarah’s 9th grade Fall AAIMS-CBM benchmark score was 
below  the 10th percentile.  This was also well
below the average range when compared to 
9th grade peers.

High School Example-Math

Presenter
Presentation Notes
  CD=Correct Digits  M-CAP= Math Concepts and Applications AAIMS – algebra screener  - see website  



 An Individual intervention plan was developed for Sarah  because her 
scores on an 9th grade Fall common assessment for written expression 
were in the bottom 10th percentile. This was  significantly below average 
compared to her freshman peers in the Fall.  Sarah also scored in the 
bottom 10th percentile on
Fall, Winter and Spring
benchmarks her 8th grade
year-as shown below.

PROBLEM IDENTIFICATION / STATEMENT OF PROBLEM:
Using baseline data, please provide an initial performance discrepancy statement 
for all identified areas of concern in the relevant domains (academic performance; 
functional performance; cognitive functioning, communicative status (for ELL 
students includes an explanation of ELL status and any change in linguistic status); 
social/emotional status/functioning, motor abilities, health, hearing and vision) 
including information about the student’s performance discrepancy prior to 
intervention.  Attach evidence.

High School Example-Writing

Presenter
Presentation Notes
Common assessment needs to be timed – that makes is standardized.  It also must not be modified in any matter.  All kids get the same directions and prompts.  It should not be graded.  Use building norms.  Develop a strict rubric for the writing samples.  



Problem Analysis/Strengths & 
Weaknesses

Describe the student’s skill strengths and 
weaknesses in the identified areas of 
concern within the domain areas.  Attach 
evidence for either skill or performance 
deficits.

Presenter
Presentation Notes
Problem analysis identifies strengths and weaknesses so the team can plan for the student’s education needs, including interventions and resources that will result in student progress.  Examples of evidence or information includes Review of records, Interviews, Observations, and Tests (classroom, CBM’s) equals RIOT.Another data resource is ICEL which equals review of Instruction, Curriculum, Environment, and Learner data.  ICEL information can be obtained by observing, interviewing, and completing classroom walk-throughs.



Problem Analysis / STRENGTHS AND WEAKNESSES:
Describe student’s skill strengths and weaknesses in the identified area(s)
of concern within the relevant domains. Attach evidence, including
evidence of skills deficit versus performance deficit.

Michael has mastered pre-readiness skills such as identification of colors, 
shapes, and body parts. However, in the area of literacy skills, he is only 
60% accurate in discriminating word pairs containing one different 
phoneme as the same or different.  Curriculum Based Evaluation (CBE) 
assessments also were completed to examine his phonics/decoding 
skills. CBE revealed that Michaels’s reading errors were primarily errors of 
blending, segmenting, and manipulating sounds at the earliest compound 
word level.

He currently says initial sound for orally presented words beginning with 
those letter sounds that he knows.  He has mastered 20 letter sounds as 
of 12/08/09.

Elementary Example-Reading

Presenter
Presentation Notes
Could attach CBE (Curriculum Based Evaluation) assessments which is a more detailed evaluation.Can’t do vs. won’t do.



Problem Analysis / STRENGTHS AND WEAKNESSES:
Describe student’s skill strengths and weaknesses in the identified area(s)
of concern within the relevant domains. Attach evidence, including
evidence of skills deficit versus performance deficit.

Strengths: Michael has a positive attitude, attends school regularly, and
strives to complete his homework in math. Michael can identify single and
double digit numbers, and count by 5’s,and 10’s. Michael knows number +
0 and number + 1 addition facts.

Weaknesses: Michael has not mastered the remainder of his addition
math facts, and does not know any subtraction facts. Michael makes
computation errors 80% of the time based on daily work analysis, even
when provided a number line. He becomes frustrated during math class
and reports that math is too difficult for him. Michael is unable to identify
coin names and values, read a simple bar graph, or solve basic addition
and subtraction word problems based on progress monitoring data. His
non-modified classroom assessments have been at or below 60% based

on his grade print out the entire year. Skill deficits are seen in math
calculation and math applications.

Elementary Example-Math

Presenter
Presentation Notes
Emphasize to participants that this information can be obtained using data THEY ALREADY COLLECT.  ISBE Q&A document emphasizes this as well.You can use standardized assessment data as long as other sources have been used as well.  Testing is NOT the first choice!!  



Problem Analysis / STRENGTHS AND WEAKNESSES:
Describe student’s skill strengths and weaknesses in the identified area(s) of
concern within the relevant domains. Attach evidence, including evidence of skills
deficit versus performance deficit.

Michael is currently able to write a sentence with an average of 3 words
per sentence. Analysis of Michael’s daily written work indicates inability to
organize/order his written thoughts, lack of understanding of subject/verb
agreement, and using adjectives. In a 10 sentence sample, correct
spelling, capitalization, and punctuation was evident in 3 of the 10
sentences.

When using the 2nd grade writing rubric, Michael scores below
expectations in all areas when compared to his peers. 80% of Michael’s
peers score at or above expectations using the rubric on 5 separate
writing samples.

Elementary Example-Writing

Presenter
Presentation Notes
Could attach CBE assessments.  Teacher interview, classroom writing samples (permanent product) were used.  Could ask participants to think about what RIOT and ICEL tools they plan to use/continue to use.Again, we could use standardized assessments as long as it is in addition to something else.



Problem Analysis / STRENGTHS AND WEAKNESSES:
Describe student’s skill strengths and weaknesses in the identified area(s) of concern
within the relevant domains. Attach evidence, including evidence of skills deficit
versus performance deficit.

Strengths: Sarah has a good sight word recall and is fluent at a 3rd grade
reading level. Sarah’s accuracy rate is 40% on 4th grade passage.

Weaknesses: Sarah scored well below peers on the Explore Test and 8th

grade CBM benchmark probes. Sarah currently works at a 4th grade
instructional level and struggles with fluency, comprehension, and vocabulary.
On the CORE vocabulary screening, Sarah scored at the Intensive level and
was unable to identify meanings for words such as hurry, blanket, and tricked.
Sarah scored below the 10th percentile on Maze passages.

High School Example-Reading

Presenter
Presentation Notes
 This information can be obtained using data ALREADY COLLECTED.  ISBE Q&A document emphasizes this as well.You can use standardized assessment data as long as you use other sources as well.  (not first choice and is more time consuming)



Problem Analysis / STRENGTHS AND WEAKNESSES:
Describe student’s skill strengths and weaknesses in the identified area(s) of concern
within the relevant domains. Attach evidence, including evidence of skills deficit
versus performance deficit.

Strengths: Sarah has a positive attitude, attends school regularly, and strives
to complete her homework in math. Sarah can add and subtract single and
double digit numbers, and knows single digit multiplication facts. Sarah is
able to solve most math equations using a calculator.

Weaknesses: Sarah does not know all of her multiplication facts and is not
proficient with division. Sarah makes computation errors 80% of the time
based on daily work analysis without a calculator. She becomes frustrated
during math class and reports that math is too difficult for her. Sarah is unable
to functionally use money, interpret a bar graph, or solve basic multiplication
or division word problems based on progress monitoring data. Her non-
modified classroom assessments have been at or below 60% based on her
grade print out the entire year. Skill deficits are seen in math calculation and
math applications.

High School Example-Math

Presenter
Presentation Notes




Problem Analysis / STRENGTHS AND WEAKNESSES:
Describe student’s skill strengths and weaknesses in the identified area(s) of concern
within the relevant domains. Attach evidence, including evidence of skills deficit versus
performance deficit.

Strength:
Sarah is currently able to write a sentence with an average of 7
words per sentence. Analysis of Sarah’s daily written work
indicates inability to organize/order her written thoughts, lack of
understanding of subject/verb agreement, and using adjectives. In
a 10 sentence sample, correct spelling, capitalization, and
punctuation was evident in 3 of the 10 sentences.

Weakness:
When using the 9th grade common writing assessment, Sarah
scores well below her peers in all areas. 80% of Sarah’s peers
score at or above district cut-off scores using the rubric on 5
separate writing samples.

High School Example-Writing

Presenter
Presentation Notes
 Again – could use standardized assessment as long as it is in addition to something else.



After Problem Analysis data is 
reviewed (Form 5 in netIEP), the IEP 
Team needs to complete the 
Exclusionary Criteria for SLD 
Disability Determination (Form 6 in 
netIEP).



EXCLUSIONARY CRITERIA
The team determined that the following factors are the primary basis for the student’s 
learning difficulties.  Document the source of evidence in each area:

Yes No A visual, hearing or motor disability:
Records review indicated that Sarah passed vision and hearing 
screenings.  There are no motor concerns indicated on the teacher or 
parent survey. 

Yes No Cognitive Disability:  No concerns reported on teacher or parent 
interviews.  

Yes No Emotional disability:  Sarah has had no office referrals for misbehavior.  
Her parent and teacher report that she has appropriate friendships 
with peers.

Yes No Cultural factors:  No cultural concerns reported on teacher or parent 
interviews.

Yes No Environmental or economic disadvantage: No concerns reported on 
teacher or parent interviews.

Sample-SLD Disability Determination
(Form 06 in netIEP)

Presenter
Presentation Notes
“Ruling things out”RIOT and ICEL information assists the team in excluding these factors.  The Exclusionary Criteria information can be found on page 6 which is the Disability Determination Group 1 for SLD.  Examples are listed in each section.Always screen before you test – Even for Cognitive – if adaptive skills are not a concern then you don’t need a test (SLD student).  Other sources of data could include:  RIOT, academic classroom performance data, MAP, CBM, ISAT, PSAE, etc. Cultural Factors could also include:  AIMS date, Rate of Improvement, Language Survey, ELL eligibilty, ACCESS Proficiency Level, RIOT, etc.Environmental or Economic Disadvantage could also include:  Rate of Improvement, AIMS data, RIOT, ISAT, PSAE, etc.Provide evidence for each category area (refer to statements in red)



Plan/Develop Interventions
 Describe the previous and current intervention 

plans (core instruction, supplemental 
programming, and intensive support)

 Include evidence that
the intervention was 
scientifically-based 
and implemented
with integrity

School _______________________ Date:  

 Grade(s) ________

Tier 3 Intensive Interventions: Integrity

Tier 2 Targeted Interventions: Integrity

Tier 1 Universal Interventions: Integrity

Data Source: 

Current Grade Level System in the Area of 

Complete the percentages for the triangle across all three tiers.  Indicate the intervention/curriculum used at each tier.  

% / %

% / %

% / %

Presenter
Presentation Notes
Possible tools or data sources could include:  Corrective Reading or Math, Language, CRISS, REWARDS, Reading Mastery, Vocabulary through Morphemes, Connecting Math Concepts, Number Words, SIM, Read 180, Lexia, etc.Slides that follow detail and provide examples of what is needed for an accurate intervention plan.



 Description of the intervention or instruction

 The frequency and length of time it was provided

 The materials that were used

 The person responsible for implementation

 The goal stated in observable and measureable 
terms

Presenter
Presentation Notes
Provide as much detail and data as you can.



 A reliable source has identified the intervention 
as scientifically-based

 Objective research has found the intervention to 
have positive effects on student outcomes

 Evidence from: direct observations, integrity 
checklists, intervention scripts, self-reports, 
implementation logs, and evaluations of 
permanent products.



PLAN DEVELOPMENT / INTERVENTION(S):
Describe the previous and current intervention plans (core/Tier 1, supplemental/Tier 2, 
and intensive/Tier 3) including evidence that the intervention is scientifically based and 
was implemented with integrity.  Attach plan/evidence.

As illustrated in Michael’s attached instructional planning form, Michael received 
90 minutes of core instruction  including instruction in phonics and phonemic 
awareness skills.  In the fall of 1st grade, Michael also began receiving Earobics for 
an additional 15 minutes.  After the 1st grade winter benchmark, Michael began 
receiving an additional 30 minutes using the Reading Street Tier Two intervention 
kit. (90+45)  In the Spring of Michael’s 1st grade year he was discontinued from 
Earobics and Reading Street Tier Two kit and began to receive SRA Reading 
Mastery for 45 minutes in addition to 90 minutes of  core instruction.  All programs 
received favorable reviews for being 
Scientifically based according to the Florida
Center for Reading Research and the What 
Works Clearinghouse sites.  All implementers 
Were trained in the use of the programs and 
Fidelity was monitored using self 

assessments.

Elementary Example-Reading

Presenter
Presentation Notes
Above is the third section of the state form.  Graphs and narrative format- using the IPF (instructional planning form) show Michael’s ongoing need for substantial/intensive, and ongoing additional services.



Skill Teaching Strategy Materials
(specific materials used)

Arrangement
s
(who and 
ratio of 
teacher to 
student)

Time
(how many times per 
week and time 
allotted per day)

Motivational 
Strategies
(specific strategies 
used to increase 
student performance)

Phonemic 
Awareness

Small group direct 
instruction
Small group direct 
instruction

Reading Street
Earobics
Reading Street Tier Two
(January)
SRA RM

1:10
1:3
1:3
1:3

5 times per 
week appx. 15 
minutes
5 times 15 
minutes
5 times 45

Verbal praise
Additional 
recess
Notes home

Phonics Small group direct 
instruction

Reading Street
Reading Street Tier Two
(January)
SRA RM

1:10 5 times per 
week appx. 15 
minutes

Fluency Small group direct 
instruction

Reading Street
Reading Street Tier Two
(January)
SRA RM

1:10 5 times per 
week appx. 15 
minutes

Vocabulary Small group direct 
instruction

Reading Street
Reading Street Tier Two
(January)
SRA RM

1:10 5 times per 
week appx. 15 
minutes

Comprehension Small group direct 
instruction

Reading Street
Reading Street Tier Two
(January)
SRA RM

1:10 5 times per 
week appx. 15 
minutes

Another Elementary Example-Reading

Presenter
Presentation Notes
This is an example of an instructional planning form addressing five areas of reading.  This can be used for whole class or individuals.This is a good way of documenting all the interventions that were tried.



PLAN DEVELOPMENT / INTERVENTION(S):
Describe the previous and current intervention plans (core/Tier 1, 
supplemental/Tier 2, and intensive/Tier 3) including evidence that the intervention 
is scientifically based and was implemented with integrity.  Attach plan/evidence.

What was in place What was 
added/changed?

What was added/
changed?

Math CORE  (Saxon Math)+ 
Number
Worlds  60 minutes day

Core+ Number 
Worlds small 
group 90 minutes 
day  (began 
9/7/08)

Core+ Connecting 
Math Concepts group 
90 minutes
(began 1/13/09)

Number Worlds and Connecting Math Concepts are scientifically 
based/reviewed as having positive effects by What Works Clearinghouse.  
All implementers have been trained in using the materials and complete 
fidelity self checks regularly.

See attached Instructional Planning Form

Elementary Example-Math

Presenter
Presentation Notes
Note, there is scientific research to support the use of interventions!!  Information can be organized in various ways- here is an example of the use of a table.  This is not a cookie cutter process, much like an IEP is not a cookie cutter process.  This Math example shows a different way of documenting intervention information.



Skill Teaching Strategy Materials
(specific materials 
used)

Arrangements
(who and ratio of 
teacher to student)

Time
(how many 
times per 
week and 
time 
allotted per 
day)

Motivational 
Strategies
(specific 
strategies used 
to increase 
student 
performance)

Conceptual 
Understanding

Direct Instruction SRA Connecting 
Math Concepts and 
Saxon Math

1:24 and 1:6
1:3

60
30

Verbal Praise
Individual 
positive 
support plan

Procedural 
Fluency

Direct Instruction SRA Connecting 
Math Concepts and 
Saxon Math

1:24 and 1:6
1:3

60
30

Strategic
Competence

Direct Instruction SRA Connecting 
Math Concepts and 
Saxon Math

1:24 and 1:6
1:3

60
30

Adaptive 
Reasoning

Direct Instruction SRA Connecting 
Math Concepts and 
Saxon Math

1:24 and 1:6
1:3

60
30

Productive
Disposition

Individual positive 
support plan

SRA Connecting 
Math Concepts and 
Saxon Math

1:24 and 1:6
1:3

60
30

Notes home
Additional

Recess Time

Another Elementary Example-Math

Presenter
Presentation Notes
Using the Instructional Planning Form for math.  This is one way to document a student’s intervention plan.  It addresses the five big areas identified by the National Math Panel.



Michael receives 30 minutes daily of Core/Tier 1 direct, explicit instruction 
in Written Expression from the Reading Street Language Arts materials.  
Beginning September 7th, he began receiving  an additional 20 minutes 
daily of small group (3 students) direct, explicit instruction using the 
Reading Street intervention kit.   Michael was also progressed monitored 
weekly with the addition of the intervention kit.  Quarterly principal walk-
throughs are conducted to ensure fidelity and integrity of the intervention 
and all implementers receive on going training on the interventions used.  
All materials used are supported by research conducted by the publisher 
and independent researchers.

PLAN DEVELOPMENT / INTERVENTION(S):
Describe the previous and current intervention plans (core/Tier 1, 
supplemental/Tier 2, and intensive/Tier 3) including evidence that the 
intervention is scientifically based and was implemented with integrity.  
Attach plan/evidence.

Elementary Example-Writing

Presenter
Presentation Notes
 Note students may not necessarily receive Tier 2 interventions.  Students DO NOT have to move through tiers.  



PLAN DEVELOPMENT / INTERVENTION(S):
Describe the previous and current intervention plans (core/Tier 1, 
supplemental/Tier 2, and intensive/Tier 3) including evidence that the 
intervention is scientifically based and was implemented with integrity.  Attach 
plan/evidence.

As illustrated on the next page in Sarah’s instructional planning form, Sarah 
received 45 minutes of core reading instruction; including instruction in fluency, 
vocabulary and reading comprehension.  In the Fall of 9th grade, Sarah also 
began receiving SRA Corrective Reading Comprehension Component for 45 
minutes per day. 

SRA Corrective Reading is scientifically based per review by the Florida 
Center for Reading Research and the What Works Clearinghouse.  The 
program was implemented with fidelity as evidenced through self checklists and 
quarterly principal walk throughs.

High School Example-Reading



Skill Teaching Strategy Materials
(specific materials used)

Arrange-ments
(who and ratio of 
teacher to 
student)

Time
(how many times per week 
and time allotted per day)

Motivational 
Strategies
(specific 
strategies used to 
increase student 
performance)

Phonemic 
Awareness

Core classroom instruction Prentice Hall 1:15 45 min per day/5X week Verbal praise
Comp. Time

Phonics Core classroom instruction Prentice Hall 1:15 45 min per day/5X week Verbal praise
Computer time

Fluency Core Classroom
Instruction

Small group direct 
instruction

Prentice Hall

SRA Corrective 
Reading Comp.
component (August)

1:15

1:5

45 min per day/5X week

45 min per day/5X week

Verbal praise

Earn choice of 
a pop, candy 
or gum in class

Vocabulary Core Classroom instruction

Small group direct 
instruction

Small group direct 
instruction

Prentice Hall

SRA Corrective 
Reading Comp.
Component (August)

SRA Reasoning and 
Writing 2001 (Sept. 7)

1:15

1:5

1:5

45 min per day/5X week

45 min per day/5X week

30 min/3X week

Verbal Praise

Earn choice of 
a pop, candy 
or gum in class

Compre-
hension

Core Classroom
Instruction
Small group direct 
instruction
Small group direct
instruction

Prentice Hall
SRA Corrective 
Reading  Comp. 
component (August)
SRA  Reasoning and 
Writing 2001 (Sept.7)

1:15

1:5

1:3

45 min per day/5X week
45 min per day/5X week

30 min/3X week

Verbal Praise

Earn choice of 
a pop, candy 
or gun in class.

Another High School Example-Reading

Presenter
Presentation Notes
This is an example of an instructional planning form addressing five areas of reading.  This grid is setup to be used with individual student’s or for a group of students.



PLAN DEVELOPMENT / INTERVENTION(S):
Describe the previous and current intervention plans (core/Tier 1, 
supplemental/Tier 2, and intensive/Tier 3) including evidence that the intervention 
is scientifically based and was implemented with integrity.  Attach plan/evidence.

•As illustrated on the next page in Sarah’s instructional planning 
form, Sarah receives 90 minutes of core math instruction from 
McDougal – Littel.  The series addresses all 5 areas of mathematics 
and is scientifically/research based.  She also utilizes KeyTrain as a 
part of her core instruction.  In the Fall of 9th grade, Sarah began 
receiving direct instruction in a small group setting using SRA 
Essentials of Algebra for an additional 30 minutes per day to 
address math calculation and application deficits.

• Fidelity of instruction is evidenced through self checklists and 
quarterly principal walk throughs.

High School Example-Math



Skill Teaching Strategy Materials
(specific materials used)

Arrangements
(who and ratio of 
teacher to student)

Time
(how many 
times per week 
and time 
allotted per 
day)

Motivational 
Strategies
(specific 
strategies used 
to increase 
student 
performance)

Conceptual 
Understanding

Direct Instruction

Self-directed

McDougal-Littel
SRA Essential of Algebra
KeyTrain (ACT)

1:24 
1:6
Independent

90 mpd
30 mpd
15 mpd

Verbal Praise

Computer time

Procedural 
Fluency

Direct Instruction

Self-directed

McDougal - Littel
SRA Essential of Algebra
KeyTrain (ACT)

1:24
1:6
Independent

90 mpd
30 mpd
15 mpd

Verbal Praise

Computer time

Strategic
Competence

Direct Instruction

Self-directed

McDougal-Littel
SRA Essential of Algebra
KeyTrain (ACT)

1:24 
1:6
Independent

90 mpd
30 mpd
15 mpd

Verbal Praise

Computer time

Adaptive 
Reasoning

Direct Instruction

Self-directed

McDougal -Littel
SRA Essential of Algebra
KeyTrain (ACT)

1:24 
1:6
Independent

90 mpd
30 mpd
15 mpd

Verbal Praise

Computer time

Productive
Disposition

Direct Instruction

Self-directed

McDougal -Littel
SRA Essential of Algebra
KeyTrain (ACT)

1:24 
1:6
Independent

90 mpd
30 mpd
15 mpd

Verbal Praise

Computer time

Another High School Example-Math

Presenter
Presentation Notes
Using the Instructional Planning Form is one way to document a student’s intervention plan.This is an example of an IPF for math – addresses five big areas identified by National Math Panel.



Sarah receives 30 minutes daily of Core/Tier 1 direct, explicit instruction 
in Written Expression.  Beginning September 7th, she started receiving  
an additional 30 minutes, three times a week, of small group (3 students) 
direct, explicit instruction using the research based program SRA 
Reasoning and Writing 2001.

Quarterly principal walk throughs are conducted to ensure fidelity and 
integrity of the intervention and all implementers receive on-going training 
for the intervention.  

PLAN DEVELOPMENT / INTERVENTION(S):
Describe the previous and current intervention plans (core/Tier 1, 
supplemental/Tier 2, and intensive/Tier 3) including evidence that the 
intervention is scientifically based and was implemented with integrity.  
Attach plan/evidence.

High School Example-Writing

Presenter
Presentation Notes
  



Plan Evaluation/Educational Progress

 Provide documentation of student progress over 
time as a result of the intervention(s).

 Progress is improved performance over time.

 To be determined eligible for special education, 
students must exhibit 
significant deficiencies in 
their rate of learning
based on progress 
monitoring data.

Presenter
Presentation Notes
Student’s progress is compared to his or her performance during baseline data collection, to the normative rate of progress displayed by peers and to the rate of learning required to close the performance gap with typical peers.Possible data sources could include:  CBM, ISAT, PSAE, standardized rubrics, grades, structured classroom-based observations, etc.



Identification of the progress monitoring methods used:

 Actual rate of skill acquisition compared to the 
expected rate of skill acquisition as shown on the 
progress-monitoring graph.

 Description of the frequency, intensity, and duration 
of the behavior relative to behavioral concerns.

 Identification of the conditions that indicated the 
most growth for the student.

 Multiple sources of data to support conclusions.

Presenter
Presentation Notes
Progress documentation example:Attach progress graphs from AIMS or DIBELS.  Summarize graph results, e.g.  Sally did not make progress in the core and supplemental intervention of small group corrective Math-Division.  (ROI) Rate of Improvement was (0.0).  When corrective Math-Multiplication & Division was added (ROI) increased slightly, but her rate of improvement (=0.1 cd/wk) was still significantly below the (ROI) of typical peers (0.4 cd/wk) in District 0.



PLAN EVALUATION / EDUCATIONAL PROGRESS:
Provide documentation of student progress over time as a result of the 
intervention.  Attach evidence/graphs.

Rate of Improvement
Inclusionary

Criteria

EDUCATIONAL PROGREES (over time):
With 375 supplemental minutes per week of intensive reading  instruction, Michael is progressing at a 
slightly higher rate than his 3rd grade peers.  (See Documentation of Intervention/Evaluation Results:  Plan 
Evaluation/Educational Progress for additional information.)
Is the student progressing at a significantly slower rate than is expected in any areas of concern?  
Evidence in the Documentation of Evaluation Results should support the team’s answer to this question.

No
Yes The student is progressing at a significantly slower rate than expected.
Yes The student is currently making an acceptable rate of progress but only because of the 

intervention that is being provided.
In which areas?  Basic Reading:  Reading Fluency

X

Elementary Example

(Form 6 in netIEP)

Presenter
Presentation Notes
As the team is collecting and analyzing this data, they are also working on the INCLUSIONARY criteria.  Information can be found on page 6 of the NetIEP.  The team needs to show that this student is progressing at a significantly slower rate.  One way to do this is showing graphs.We are looking at student growth compared to same age/grade peers.Rate of improvement is defined as student progress over time as a result of the intervention.



PLAN EVALUATION/EDUCATIONAL PROGRESS

Provide documentation of student progress over time as a result of the 
intervention.  Attach evidence/graphs.

Michael’s Rate of Improvement in first grade was a slower growth rate than that of 
typical peers.  The average rate of improvement (ROI) of 1st grade peers was 1.4 WRC 
per week.  Michal’s ROI  was .48 per week in his intervention trendline, but his level of 
performance improved from 1 wrc at the beginning of the year to a median of  19  wrc at 
the end of the year with some scores as high as 26.

In second grade, Michael’s Rate of Improvement was .32 per week with the ROI of his 
peers being 1.3.  

Elementary Example

(Form 5 in netIEP)

Presenter
Presentation Notes
Looking at this student’s growth rate compared to other students.  Looking at amount of time it will take this student to close the gap.  If a student is significantly behind, their growth rate needs to be faster than their typical peers to catch up.



Provide documentation of student progress over time as a result of the 
intervention.  Attach evidence/graphs.

PLAN EVALUATION/EDUCATIONAL PROGRESS

Grade Michael ROI Peers ROI Initial 
Performance

Current 
Performance

1st .02 cd per wk .3 cd per wk 1 cd per wk
2nd .04 cd per wk .4 cd per wk 4 cd per wk 6 cd per wk

Another Elementary Example

Presenter
Presentation Notes
This is a math example in chart form.Are we able to show that Michael’s rate of improvement is lower than his peers?  Yes.  Michael’s rate of improvement was .02 Correct digits per week.  Peers were .3 correct digits per week.  CD=Correct Digits.



PLAN EVALUATION / EDUCATIONAL PROGRESS:
Provide documentation of student progress over time as a 
result of the intervention.  Attach evidence/graphs.

(Form 6 in netIEP)

Rate of Improvement

Inclusionary
Criteria

EDUCATIONAL PROGREES (over time):
With 450 supplemental minutes per week of intensive reading  instruction, Sarah is progressing at a 
slightly higher rate than her 9th grade peers.  (See Documentation of Intervention/Evaluation Results:  Plan 
Evaluation/Educational Progress for additional information.)
Is the student progressing at a significantly slower rate than is expected in any areas of concern?  
Evidence in the Documentation of Evaluation Results should support the team’s answer to this question.

No
Yes The student is progressing at a significantly slower rate than expected.
Yes The student is currently making an acceptable rate of progress but only because of the 

intervention that is being provided.
In which areas?  Basic Reading:  Reading Fluency

X

High School Example

Presenter
Presentation Notes
As the team is collecting and analyzing this data, they are also working on the INCLUSIONARY criteria.  Information can be found on page 6 of the NetIEP.  The team needs to show that this student is progressing at a significantly slower rate.  One way to do this is showing graphs.What the student needs is substantial, intensive and on-going.   At high school level, it is possible the student won’t fall below the 10th %ile – so as long as you can show the need for these three, then they are still eligible for special education.



PLAN EVALUATION/EDUCATIONAL PROGRESS

Provide documentation of student progress over time as a result of the 
intervention.  Attach evidence/graphs.

Sarah’s  Rate of Improvement in 9th grade was a slower growth rate than that 
of typical peers.  The average rate of improvement (ROI) of 9th grade peers 
was .4 WRC per week.  Sarah’s ROI  was .01 per week in her intervention 
trendline, but her level of performance improved from 56 WRC at the 
beginning of the year to a median of  74 WRC at the end of the year with some 
scores as high as 100.

In 8th grade, Sarah’s Rate of Improvement was .03 per week with the ROI of 
her peers being .4.  

High School Example

Presenter
Presentation Notes
Looking at this student’s growth rate compared to other students.  Looking at amount of time it will take this student to close the gap. WRC = Words Read Correct 



PLAN EVALUATION/EDUCATIONAL PROGRESS
Provide documentation of student progress over time as a result of the 
intervention.  Attach evidence/graphs.
Sarah’s Rate of Improvement in ninth grade was a slower growth rate than that of typical 
peers.  The average rate of improvement (ROI) of 9th grade peers was .3 CWS per week.  
Sarah’s ROI  was .02 CWS per week in her intervention trendline, but her level of 
performance improved from  0 at the beginning of the year to a median of 3 CWS at the 
end of the year with some scores as high as 5 CWS.

Another High School Example

Presenter
Presentation Notes
This is an example of writing.  CWS = Correct Word Sequence



Plan Evaluation/Discrepancy

 Report the discrepancy that exists after 
intervention.

Discrepancy is the difference between the 
student’s level of performance compared to 
peer’s level of performance or other 
scientifically-based standards of expected 
performance for that same age or grade level.

Presenter
Presentation Notes
Discrepancy date helps teams determine the level of concern for students.



1. What are the multiple sources of data that 
demonstrate the individual’s performance is 
significantly discrepant from that of peers or 
expected standards?

2. How does the individual’s current level of 
performance compare to that of typical peers or 
expected standards?

3. What is the magnitude of the discrepancy?
4. How important and significant is this 

discrepancy?  (meaningful in a practical sense and 
reliable in a statistical sense.)

Presenter
Presentation Notes
These questions are adapted from the Iowa Department of Education, FSDS 2006.



Standard of comparison may include -
 Local district norms or national norms
 District measure of peer performance
 Scientifically-based standards/benchmarks, 

(e.g. – DIBELS)
 Developmental norms
 Date discrepancy was 

noted.
 Multiple source of data 

to support conclusions.



 Curriculum Based Measurement
 Survey Level Assessment
 Progress Monitoring Data
 Formative Classroom Assessment
 ISAT, SAT-9, Gates, ISEL, Other District 

Assessment
 Individual Norm Referenced Assessment



 When a measure provides a percentile rank, a score near 
or below the 10th percentile may be considered a 
significant discrepancy.

 When standard scores are available, at least one 
standard deviation may represent a significant 
discrepancy.

 When using a classroom-based measure (e.g. CBM, 
observations, record reviews, work samples, etc..), a 
score that is two-times discrepant from peers, at/below 
½ the normative medium, or two or more years behind 
grade-level peers may be considered significantly 
discrepant.

 Quantifiable standards set by respectable sources within 
a specific discipline.

Presenter
Presentation Notes
This discrepancy guidance comes from ISBE, IEP Recommended IEP Forms and Instructions – July 2007.



PLAN EVALUATION / DISCREPANCY:
State the current performance discrepancy after intervention, i.e., the difference between a 
student’s level of performance compared to the performance of peers or scientifically-based 
standards of expected performance.  Attach evidence.

(Form 6 in netIEP)

DISCREPANCY (one point in time):
After intensive intervention, Michael’s performance on R-CBM & other measures remains at a level 
significantly below his 3rd grade peers.  (See Documentation of Intervention/Evaluation Results: Plan 
Evaluation/Discrepancy for additional information.)
Is the student’s performance significantly below performance of peers or expected standards in any 
areas of concern?  Evidence in the Documentation of Evaluation Results should support the team’s 
answer to the question.

No
Yes The student is progressing at a significantly slower rate than expected.
Yes The student is currently making an acceptable rate of progress but only because of the 

intervention that is being provided.
In which areas?  Basic Reading:  Reading Fluency

X

Elementary Example-Reading

Presenter
Presentation Notes
 Now referencing the Plan Evaluation/Discrepancy section on the state form.  Need to be able to show a discrepancy in each area of concern.  For example, reading, math and writing.When looking at the check box above, the team needs to decide if the student is significantly discrepant or needs intensive ongoing support to be successful.To show a discrepancy, we need to have multiple sources that say the same thing.  It is up to the district leadership team to determine the data sources that will be used to show discrepancy.



Even after intensive instruction and supports provided (90 core+ 45 
minutes of small group instruction) Michal’s reading skills continue to be 
significantly discrepant from his peers. In the classroom, Michael’s 
median performance on the last three Reading Street Unit Tests was 
58% correct, compared to the median peer performance of 87% correct, 
or 1.5 times discrepant from her peers.  Regular phonics checks also are 
completed in class every three weeks. Michael’s median score across 
the last three of these assessments was 60%, 
compared to a peer median of 90%, or 
1.5 times discrepant from his peers. 

Presenter
Presentation Notes
The state form specifies to attach evidence.  Using a graph is a quick way to provide the evidence.



Even after the intensive core instruction and supports provided 
(30 supplemental/intensive minutes per day of small group 
instruction) plus 60 core, Michal’s math computation and application 
skills  and continue to be well below average when compared to his 
peers.  Convergent data (teacher interviews, observations, progress 
monitoring, CBE, math grades, test scores) indicate that Michael’s 
math computation and application skills are significantly lower than 
his grade peers in District 001.  Michael remains much below the 
10th percentile when compared to same-grade peers in District 001 
and when compared to the national sample of  2nd grade peers for 
the Spring Benchmark period.

Elementary Example-Math

Presenter
Presentation Notes
The significant discrepancy is that Michael remains below the 10th percentile when compared to his same grade peers.



PLAN EVALUATION/DISCREPANCY
State the current performance discrepancy after intervention, i.e., the 
difference between a student’s level of performance compared to the 
performance of peers or scientifically-based standards of expected 
performance.  Attach evidence.

Convergent data (teacher interviews, observations, progress monitoring, 
Language grades, test scores) indicate that Michael’s written expression 
skills are significantly lower than his grade peers in District 001 even after 
intensive core instruction plus small group intervention. Michael remains 
much below the 10th percentile when
compared to same-grade peers in 
District 001 and when compared to 
the national sample of 2nd grade 
peers for the Spring Benchmark 
period.

Elementary Example-Writing

Presenter
Presentation Notes
 Convergent data is (multiple sources of data).



PLAN EVALUATION / DISCREPANCY:
State the current performance discrepancy after intervention, i.e., the difference 
between a student’s level of performance compared to the performance of peers 
or scientifically-based standards of expected performance.  Attach evidence.

(Form 6 in netIEP)

DISCREPANCY (one point in time):
After intensive intervention, Sarah’s performance on R-CBM & other measures remains at a level 
significantly below her 9th grade peers.  (See Documentation of Intervention/Evaluation Results: Plan 
Evaluation/Discrepancy for additional information.)
Is the student’s performance significantly below performance of peers or expected standards in any 
areas of concern?  Evidence in the Documentation of Evaluation Results should support the team’s 
answer to the question.

No
Yes The student is progressing at a significantly slower rate than expected.
Yes The student is currently making an acceptable rate of progress but only because of the 

intervention that is being provided.

In which areas?  Basic Reading:  Reading Fluency

X

High School Example

Presenter
Presentation Notes
 Need to be able show a discrepancy in each area of concern.



Even after intensive instruction and supports provided (45 core+ 75 
minutes of small group instruction – including writing) Sarah’s 
reading skills continue to be significantly discrepant from her peers. 
In the classroom, Sarah’s median performance on the last three 
CBM’s was 68% correct, compared to the median peer performance 
of 87% correct.  

Even after intensive instruction and supports provided (45 core + 30 
min/3X week of small group instruction for writing) Sarah’s writing 
skills continue to be significantly discrepant from her peers.  In the 
classroom, Sarah is able to write a seven word sentence with 
approximately 3 errors, compared to peers writing a nine word 
sentence with one error. 

High School Example-Reading/Writing



Even after the intensive core instruction and supports provided (30 
supplemental/intensive minutes per day of small group instruction) plus 
90 core, Sarah’s math calculation and application skills continue to be 
well below average when compared to her peers.  Convergent data 
(teacher interviews, observations, progress monitoring, math grades, 
test scores) indicate that Sarah’s math calculation and application skills 
are significantly lower than her 9th grade peers in District 001.  Sarah 
remains much below the 10th percentile when compared to same-
grade peers in District 001 and when compared to 9th grade peers for 
the AAIMS Spring Benchmark period.

High School Example-Math



Plan Evaluation/Instructional Needs are –
A summary of the student’s needs in the areas 
of curriculum, instruction, and environment.  

Needs are the services, activities, supports, 
accommodations, and modifications required for 
a student to make curricular or developmental 
progress toward meeting goals set in the IEP or 
IFSP.

Presenter
Presentation Notes
Student needs are based on information that includes analysis of the student’s skill strengths and weaknesses and the student’s response to various instructional strategies and interventions.Plan should include how the student’s needs are different than general education peers to be successful, (i.e. materials, planning, and personnel.)



Statements on student’s needs in the areas of –
 curriculum, (what the student is taught)
 instruction, (how the student should be taught)
 changes to the environment, (includes 

recommendations for accommodations and 
modifications), and

 success, (i.e. materials, planning, and personnel) 
that is significantly different from general 
education peers



PLAN EVALUATION / INSTRUCTIONAL NEEDS:
Summarize the student’s needs in the areas of curriculum, instruction, 
and environment.  Include a statement of whether the student’s needs 
in terms of materials, planning, and personnel required for 
intervention implementation are significantly different from those of 
general education peers.  Attach evidence.

(Form 6 in netIEP)

Presenter
Presentation Notes
Instructional need is also part of the inclusionary factors – the student must have needs that are significantly DIFFERENT from peers.  If a student gets more time and resources as a non special education student, what is the point of entitlement for that student?This slide and the next few are examples of how to complete the plan evaluation/instructional need section.  These are summaries of all the information collected during the process.  No new information is provided here.  Be sure to indicate that interventions are ongoing, substantial, and intensive.



PLAN EVALUATION / INSTRUCTIONAL NEEDS:
Summarize the student’s needs in the areas of curriculum, instruction, and 
environment.  Include a statement of whether the student’s needs in terms of 
materials, planning, and personnel required for intervention implementation are 
significantly different from those of general education peers.  Attach evidence.

Michael continues to need supports to address specific skill 
deficits in reading. The team will link assessment data to an 
appropriate intervention plan. (See Plan Development/Intervention 
section of this form from current meeting for additional 
information.) The team has progress monitored Michael’s skills 
and the integrity of the interventions have been maintained. 
Michael’s rate of improvement is not able to be sustained without 
the highest intensity of interventions. Michael is not demonstrating 
a sufficient rate of progress at this time and will need to maintain 
intensive interventions that go beyond the scope of general 
education support. His needs are substantial and require intensive, 
ongoing services. 

Elementary Example

Presenter
Presentation Notes
Emphasize substantial, intensive, and ongoing.



PLAN EVALUATION / INSTRUCTIONAL NEEDS:
Summarize the student’s needs in the areas of curriculum, instruction, 
and environment.  Include a statement of whether the student’s needs in 
terms of materials, planning, and personnel required for intervention 
implementation are significantly different from those of general 
education peers.  Attach evidence.

Sarah’s ongoing need for substantial and additional interventions 
in reading, math and writing are beyond the scope of general 
education.  Sarah has already received interventions for over a 
year and it is estimated that it will  take at least another year to 
close the gap. The team will link assessment data to an 
appropriate intervention plan. (See Plan Development/ 
Intervention section of this form from current meeting for 
additional information.)

High School Example

Presenter
Presentation Notes
Attaching the Instructional Planning Form would also provide evidence on whether continued support and services are necessary for further skill development.



Additional Information necessary for decision-making

Presenter
Presentation Notes
The additional information section is completed to further clarify why SLD criteria is being excluded or included for any student.



 Absence of education opportunity, lack of 
instruction

 Results of screening measures
 Results of standardized, norm-referenced tests 

of intelligence 
 Assessments of adaptive behavior

Presenter
Presentation Notes
If this evidence was documented in an earlier section of the evaluation documentation then you may have “no” additional information to add.
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